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Designed to assess teachers** attitudes toward a 
variety of objectives for teaching draaa, the "Place of Dra»a" 
guestionnaire contains 32 iteis. A principal coiponent factor 
analysis of results froa a large-scale tryout yielded the folloving 
categories aaong the items: noncognitive personal developientf 
ethical growth, literary knowledge, icproveaent of taste and 
bofaavior, curricular utility, theater-^speciflc knowledge, transfer of 
skills^ enjoyjnent, and art appreciation. Eight categories were 
devised to cover the range of objectives for draaa, and then four 
groups in the study — English teachers, actors, adiinistrators, and 
drama teachers— sorted the objectives into the categories with rather 
high agreement (85 percent in one sorting) , confirming their 
usefulness and appropriateness. [This document is one of those 
reviewed in The Research Instruments Project (TRIP) monograph 
"Measures for Research and Evaluation in the English Language Arts'* 
to be published by the Committee on Research of the National Council 
of Teachers of English in cooperation with the ERIC Clearinghouse on 
Reading and Communication Skills. A TRIP review which precedes the 
document lists its category (Teacher Competency), title, authors, and 
date, and describes the instrument's purpose and physical 
characteristics. ] (JH) 
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The attached document contains one of the taeasures reviewed 
In the TRIP committee monograph titled: 

Measures for Research and Evaluation 
^he English Language Arts 



TRIP is an acronym which signifies an effort to abstract 
and make readily available measures for research and evalua- 
tion in the English language arts. These measures relate to 
language development , listening, literature , reading, standard 
English as a second language or dialect, teacher competencies, 
or writing. In order to make these Instruments more readily 
available I the ERIC Clearinghouse on Reading and Communication 
Skills has supporte.d the TRIP committee sponsored by the Committee 
on Research of the National Council of Teachers of English and 
has processed the material Into the ERIC system. The ERIC 
Clearinghouse accession numbers that encompass roost of these 
documents are CS ^io/J^o-CS^O/J/S^ ^ 
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Category: Teacher Conjpctency 

Title: Hic "Place of DramaVI QyectioiuiaJ.ro 

Authors: Jnmcs Hootkor nnd Richard Robb 

Description of the Inf?trumentj 

Purpose ; To assess tcachor??^' attitudes tow»?rd a variety of objectives 
for teaching drama. 

Date of Construct toil ; 1967 

Physical Description! Requiring about twenty minutes to complete, 

the PDQ is n thirty-two ttemV ■ Likcr L- type questionnniro, A principal component 
factor analysis of results from a large-scale tryout yielded the following 

factors or categories amony the items: noticognitive personal development, 
ethical growth, literary knowledge, improvement of taste aud behavior, 
currlcular utility, theatre-specific knov;ledge, transfer ot skills, enjoy- 
ment, art appreciation. 

Validity, Reliability, nnd Normative Data: 

The validity of the PDQ rests primarily on the fact that the items 
in tlie questionnaire were carefully chosen from among luindreds of objectives 
for the teaching of firama in English methods textbooks, publications of 
professional organizations, curriculum guides, journal articles, books on 
drama and theatre, and other writings about the dramatic experience. Eight 
f 2I2S}li categories were devised to cover the range of objectives for 
drama, and then English teacher^ and other educators sorted the objectives 
into the categories with ratlier high agreement (85% in one sorting), Itc is 
over v;hlch there was disagreement were revised or discarded. Then a random 
sample of four items was taken from each of the eight categories to make up 



the findl thirty-two Item questlonnnlro, The factor analysis mentioiic<:l 
above conClvmed the usefulness and appropriateness of the categories. 

No rel tabn ity data are mentioned In the report where TDQ appears, 
but there Is normative data from the four groupri In the study: English 
teacJicrsV a^^tors, a'Jrainlstrators , and drama teachers. 

Ordering information: 
EDRS 

Related documents: 

Also available in James lloetkcr and Richard Robb, "Drama in tlie 
Secondary School: A Study of Objcct.lves, '^Research in the Teaching jof 
English, 3^ (Fall 1969), 127-159 
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Messrs. Iloeiker and Robb have idenUfied some 
basic differences in the obfecUvcs held b\j actors 
and by secondary school English teachers, drama 
teacliers, and administrators for the study of 
drama. The analysis is illuminating not only for 
curriculum-planners and test-tnakers but more 
specificalhj, as the investigators put it, for ''those 
current reformers who ioould like to see English 
teachers give a more central place in the English 
tmrrlcidum to dramatic acHtAty'' Although the 
study focuses on drama, it indirectly suggests 
some insights into attitudes toivard the function- 
ing of literature in general In the English cur- 
riculum. Perhaps someone will do a similar 
analysis of the objectives for writing and literary 
study held by elementary school teachers,^ high 
school EngiisJi teachers, xorlters, parents, stu- 
dents, and school administrtitors. 

Drama in the secondary school: 
a study of objectives 

JAMES HOETKER 
and RICHARD ROBB 
Central Midwestern Regional 
Educational Laboratory, St* Louis 

The study jeported here is one in a series undertaken in con- 
nection with CEMREL'S assessment of the Educational Lab- 
oratory Theatre Project^ a federally supported three-year pro- 
gram which> beginning in 1968, has introduced professional 
theatre to secondary school students in New Oi leans, Los 
Angeles, and Rhode Islands In each of these sites a profes- 
sloial resident company presents three or four "classic" plays 
a year for student audiences and also provides a number of 
related educatipnal services such as school visits and dravna 
workshops for students and teachers. 

From the beginning of the project, it was clear that almost 
everyone assumed that the English teachers would bear an 
important part of the responsibility for maximizLig student 

Er|c ^27 
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benefits from llio project and (bnt ihc treatment given the 
plays In tlic classroom would be a crucial clement in Iho over< 
all success of the project » Funds were provided, for example, 
lo prepare and distribute special curriculum materials for each 
play to all Knglish teachers and to hold various workshojn 
and Inservlce training activities. 

Tlie English teachers were given this responsibility, ujh 
asked, for two reasons; first, Shakespeare, Shax/, Sophocles, 
and other classic dramatists were already part or the English 
curriculum; and, second, English is the only course required 
of almost all students in all grades, and it was therefore ad- 
minislraUvcly convenient, as well as apparently logical, to 
give the English teachers the job of relating the theatre to 
the curriculum. 

With responsibility, however, goes the expectation of a 
voice in making decisions; and It soon became clear that the 
English teachers and the theatre people, not to mention the 
other interested groups, held firm but often incompatible 
ideas about how students should be prepared for theatre at- 
tendance and about what plays were most suitable for pro- 
duction as part of the project. It seemed reasonable to assume 
that these differences stemmed from the fact that the groups 
held divergent conceptions of drama and consequently also 
held different objectives for the teaching of drama. 

Tliese differences were important for at least two reasons. 
First, they affected the operation of the project itself— in the 
area of play selection, for example, where each group desired 
the production of plays that they thought would contribute 
to the attainment of the objectives they valued most highly. 
Second, the differences seemed to be characteristic of the pro- 
fessional group> involved, and not of a few Individuals, so 
that similar differences could be expected to affect the opera- 
tion of any school-thcatre enterprise. 

Tlie present study was therefore undertaken: (1) to dc- 
scri^be quantitatively the differences among the objectives held 
by the various groups; (2) to enable us to investigate, by re- 
administering the instrument developed for the study, whether 
the objectiv^-v of the groups became more congruent as a re- 
suit of participation in the piogram; (3) to provide us wilh 
categories of objectives that would guide us in constaictinfl 
tests to bo used in a plamicd experimental study which wouk! 
test the liypothescs of the various groups about the most ef- 
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fecUvc ways to teach dran^a; (4) to provide us with infor- 
mation about the relative values placed by the groups on dif - 
ferent categories of objectives, so that when the experimental 
study was complcled it would be possible to report results in 
the following form: " Treatment X produces the highest scores 
on the objectives most highly valued by actors, but Method Y 
produces the highest scores in the categories most valued by 
English teachers/' 

The readministration ot the instrum^^nt is scheduled for the 
end of the project; and the study has already serv.^ the pur- 
pose of structuring an experiment with methods o? teachbg 
drama, which began in September, 1968, in twenty Rhode 
Island high schools, The rest of this paper deals with the re- 
sults of the descriptive study itself. 

Several hundred statements of objectives for the teaching 
of drama were collected from Erjglish methods textbooks, 
publications of professional organizations, cunicuhmi guides, 
journal articles, books on drama and theatre, and the writings 
of others who have concerned themselves with the dramatic 
experience; psychologists, educators, actors, philosophers, 
critics, and so forth. The statRments so collected were edited 
to fit the blank in one of the following sentences: 

^'An important rea!>on for including the drama in the high 
school English curriculum is lo •** 

"An iinportant reason for including the drama in the high 
school English curriculum is that 

A preliminary system of categorization of the statements was 
developed, and a number of English teachers and ether edu- 
cators were asked to sort a sample of the statements into 
these categories, On the basis of this first sorting, the cate- 
gories were redefined apd the items re-edited to make them 
as brief and straightforward as possible* 

The sorting process was repeated again with a group of stu- 
dent teachers of English in a methods course. These sorters 
agreed more than 85% of the time in their assignment of spe- 
cific items to categories. The items which caused disagreement 
or confusion were examtned and discussed with the teachers. 
In most cases, the disagreements could be clearly traced to an 
ambiguity in the item or to a weakness in the categoty defini- 
tion. The category definitions were revised where neoe^sary 
and the troublesome items rewritten or discarded. 



130 R>:sEAnai m tiib XEAaiiNo of jbncusu 



A total of eight a priori categories wcro decided cn by 
process. Thc^c were grouped into three general division5 at^j 
several subdivisions. 

Intrinsic Value 

1, Intrimlo value* Items referring to the dramatic cxporifl}f^ 
as A thing in iisclf, valuable wi(hout rcfcronce to ft uUliiarh;^ 
end or value. 

Academic Value 

Cognitioc 

ft. Dramatic and literary knowledge. Items referring to tl^ 
ma&tery of the content of the lessons connected with the [\hs 

3. Literary skills. Items referring to tho development ajij 
transfer of the slcills of analyzing and interpreting plays and 
other fonns of literature. 

Aife€iit>e 

4. Appicciatioii and taste. Items referring to the dcvelo|v 
meat cf appreciation and ^ood taste, not only in drama, hu* 
in other forms of UteraJure, the arts, and the mass media, . 

Ethical 

5. Ethical growth. Items referring to the longer-range c!<». 
velopinent of philosophtcal insights, moral understand infjv. 
and ethical behaviors-lhe sorts of outconies claimed for \U 
htimanlsUc disciplines in general. 

UtiUtan-an Value 

6. Personal and sodal benefits. Items referring to the bencfitv 
for fhc individual and the group, of participation in dramntjc 
activities (apart from the benefits falbng in the acadcmu 
categories above)-e.g., self-confidence, teamwork. 

7. Denefits to the theatre and the arts. Items refcmng !o 
the dovelopmer^t of $i>ecific attitudes and patterns ot be- 
havior considered desirable by those involved in theatre aiul 
in the Arts, 

8. Curricular usefulness. Items referring to the drama oof>- 
sidered as a vehicle for introducing content into the ojr- 
riculum (e.g., iingiiistic study), or for achieving objcdjvi^ 
unrelated to those included in the foregoing categories. 

When these categories had been decided on, five mcmb* n 
of the rescaj'ch staff sat down together and went through tlu 
pool of items, assigning them one by oiio to the categories, ht 
the course of tljis process, further minor revisions were 
both in items and in category dcfy3jHons. No item 
signed to a category unless everyone agreed that it c\cath 
belonged in that particular category. 
Q To construct the questionnaire itself, a table of randou* 
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numbers was used to select four items from each of the eight 
categories. The 32 Items thus chosen were then randomly as- 
signed positions on the questionnaire. A copy of the com- 
pleted questionnaire is appended to this report and the reader 
may wish to examine it at this point. The respondents, it will 
be seen, were asked to rate each item on a 7-point scale 
running from "strongly agree** to "strongly disagree/* On the 
cover sheet of the questionnaire, each of the points on the 
scale is verbally defined. 

The 32 statements which appear on the questionnaire are 
listed below, under (he category heading to which they were 
originally assigned. The number of each item is the ni|mber 
by which It was identified on the qucstioimaire. Following 
each stat» ment, in parentheses, is the key word or phrase by 
which the statement is sometimes referred to hereafter, for the 
sake of brevity. 

Category 1. IntHn^c value 
5« to engage students in fulfilling and creative activities, (Ful- 
fillment) 

6, simply that students enjoy dramatic activities. (Simply enjoy) 
10« to bring life and movement into the chssroom. (Life In 
classroom) 

14. that play acting is itself an aesthetic experience that no 
young person should miss. (Aesthetic experience) 

Categor>' 2* Dramatic and literary knowledge 

17. to give students a thorough understanding of the history 
and development of the theatre. (History of theatre) 

18. to ^ve students a mastery of the critical vecabuLiry neces* 
saiy to an Intelligent discussion of dramatic literature. (Vo- 
cabulaiy) 

20. to familiarize students with the different typos of drama- 
tragedy, comedy, farce, melodrama, and so on. (Types of 
drama) 

22. Jlo acquaint the students with the technical aspects of the- 
atrical production, (Technical knowledge) 

• Categoiy3, Literary skills 

■ 12. that study of the drama can develop the students* abilities to 
deal critically with t)ther forms of literature. (Critical skill) 

15. to develop in students the ability to read a play in the 
way an actor or director reads it, (Read as actor does) 

16. to teach students how to interpret symbolism as used in 
certain types of plays, (Symbolism) 

23. to help students to learn how to become more perceptive 
-.^^-embers of the audience at a play. (Perceptive audience) 
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Category 4, Appreciation and taste 
11. to help students to grow increasingly sophisticated In Ihdr 
selection of plays to watch and road. (Taste in plays) 
Sil, to improve the students* laste In entertainment, (Taste In 
entertainment) 

24. to give students experiences that will enable them to ap- 
preciate other great works of art. (Appreciate art) 

25. to develop in students a distaste for the che^ip and shoddy 
and sensational in art and literature. (Distaste for bad) 

Category 5. Ethical growth 
29» that drama provides moral lessons from which students can 
learn how to better order their own lives. (Moral lessons) 
30. to give students a deeper underslajiding of their own mo- 
tives and of human nature in general. (Understand self) 
31* to help students develop a philosophy of life through con- 
tact with the "best thoughts of the best minds." (Philosophy 
of life) 

32. that, by perceiving the world through the senses of per- 
sons unlike themselves, students will develop tolerance and a 
deeper understanding of the human condition. (Tolerance) 

Category 6. Personal and socinl benefits 

2. to develop in studetUs the capacity for moving gracefully, 
easily> and expressively. (Move gracefully) 

3. that dramatic activities can help student develop self-con- 
fidence. (Sell-confidence) 

4. to develop in students the habits of cooperation and team* 
work. (Cooperation) 

13. to extend the range, fluency, and effectiveness of student 
speech. (Fluent speech) 

Category 7. Benefits to the theatre and the arts 
1. to encourage students to take part in community dramatic 
activities. (Community dramatics) 

7. to stimulate interest in the theatre so that sttidcnts will bv 
oome regular patrons of the professional theatre when they :ire 
adults* (Theatregoers) 

8. to teach students how a mature theatregoer should behave 
at a play. (Behave at play) 

9. to locate student talent for scIkk)! dramatic activities. (Locate 
talent) 

Category 8. Curricular usefulness 
19. that great dramas provide many excellent topics for com- 
position assigrimcnts. (Composition) 

26. that such study can help students to understand EujtJpeOJi 
and American history more llioroughly. (Teach history) 

O 27. that dramatic activities such as improvisation are excellent 
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preparation for creative wfting assigiunculs. (Creative writing) 
28. that drajpa^ and esi)cclally ShakcjipcarG, provides a wcnlth 
of examples for study of language and linguistic change. (Lin- 
guistics) 

Although our major concern was with the objectives for 
drama held by English teachers and members of the resident 
theatre compcnies, the questionnaire was also administered to 
groups of drama teachers and school administrators in the 
three areas. Although wc were, of course, interested in what 
students involved in the program thought of the place of 
drama in tho schools, it was decided to restrict the study at 
first to adults who might reasonably be presumed to have more 
or less clearly structured ideas about the teaching of drama. 
We feared that the inclusion of a sample of students, many of 
whom would probably not liavc opinions on the subject, and 
who might tend to respond randomly or according to some 
unpredictable set, would greatly reduce our chances of finding 
conceptually meaningful factors. 

The sample of English teachers (N=116) was chosen by a 
two-step process. First, information gathered earlier on the 
schools (enrollment; socioeconomic status; public, private, or 
reJJgious management; coeducational or sexually segregated 
student body) was used to construct a stratified sample of 
participating schools in each area. Then, from the schools in 
this sample, English teachers were chosen at random in a 
number proportionate to the student enroHment. 

In each of the schools in the sample, the questionnaire was 
also given to the drama feachcr, if there was one, and to either 
the principal or assistant principal, if one of them wai avail- 
able. The sample of school administrators (N=2G) may be- 
taken as representative of the population of administrators in 
the areas. But the sample of drama teachers (N— 21) is more 
problematical. Drama is a marginal activity in most school 
systems, and all of the teachers identified as drama teachers 
also taught English or some other subject. Furthermote, the 
presence or absence of a drama teacher in a particular school 
depended on tho geographical arcp. and, within an area, was 
related to the socioeconomic level of the school Therefore, 
although the results for drama teachers are included in the 
present report, they should be very cautiously interpreted. 

Tho sample of resident company members, hereafter called 
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"actors/' (NM8) is ftn almost oomplclo samplo^ of the mcni. 
bors of the casts of tho plays that wero in production! at lh<" 
timo tho instrument was administered. In regard to tho theairc^ 
project citias the actors may well be looked on as the popifw 
latlon 0;' actors, rather than as a sample, How reprcscntati\v 
they may be of tho population of actors nationwide is probV 
ably impossible to establish. As (do from tho fact that nonei bjf 
them was an established star^ howevci, there is no apparent 
reason for thinldrig tho actors unrepresentativo bf> say, the 
population of Equity members currently working as perform* 
crs, 

In every case^ the questionnaire was taken to a school or 
theatre by an interviewer who presented the respondent wlih 
a brief printed explanation of tlio study, waited while the ques- 
tionnaire was completed, and then carried away th$ completed 
questionnaire. This procedure made the administfation of tho 
questionnaire a rather lengthy and expensive process, but it 
obtained responses from everyone in the primary English 
teacher sample and, certainly, from more members of the 
other groups than would have responded otherwise. 

The questionnaires were thus administered to about one- 
half of the total sample during the spring of 1988. The analy* 
ses of this partial data provided guidance for the construction 
of the tests for the experimental .<ctudy of teaching methods 
that was mentioned earlier. The questionnaire was adminis- 
tered to the remainder of the sample immediately after the 
opening of school in the fall of 1968. 
EXPECTATIONS We undertook this study with some preconceptions about 
what we might find, based on our previous experiences with 
the theatre project. The English teachers, we thought, would 
rate most highly those objectives having to do with subject 
matter learning and with the high-level "ethical objectives/' 
They would also, It seemed likely, place little value on non- 
verbal outcomes and on those related to the welfare of tho 
theatre. The school administrators, we would have predicted, 
would give the highest ratings to those objectives ha\ing to do 
with social learning. We expected the actors to value most 
highly the objectives concerned with affective change, pcr- 
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sonal development, and benefit to the theatre, Tlie dmma 
teachers we were la«s sure of» but thought they might (all 
somewhere between tho actors and English toacheis. Some of 
these expectations were confinraed, as wo shall see, but there 
were also surprises* 

MEAN RATINGS Since the statements included as items on the questionnaire 
OF ITEMS were all obtained from reputable printed sources, it was not 
to be expected that many of them v/ould appear so trivial or 
wronghcaded as to bo rejected by any large number of re- 
spondents. This indeed proved to be the case, and the mean 
ratings giveji to most of the items %vere well toward the posi- 
tive or **agreo" end of tho scale, on which "strongly disagree" 
equals one point and "strongly agree** seven points. The mean 
rating of all respondents on all items was 5»31, and the mean 
rating of only one item fell below 4.00, As shown in Table 1, 
in which the means are rank-ordered, item means ranged 
from 3.57 up to 6.33, with a standard deviation of 0.73. 

Tabid 

Means and Standard Deviations 
of the Ratings of All Respondents {N=211), 
with Item Ratings Rank*ordered 



Item No. 


Nfean 


S.D. 


Item No. 




S.D. 


9 


3.67 


L73 


7 


6.35 


1.67 


1 


4.13 


1.73 


4 


6.38 


1.45 


IS 


4.18 


1,73 


6 


5.45 


1.39 


2 


4.21 


1.93 


16 


6.46 


1.31 


22 


4.45 


1.54 




5.66 


1.39 


S 


4.65 


1.90 


31 


6.73 


1.42 


26 


4.73 


1.60 


13 


5.75 


1.08 


19 


4.92 


1.78 


U 


5.84 


1.29 


21 


4.03 


1.62 


5 


5.90 


L14 


17 


5.04 


1.51 


20 


6.04 


1.09 


10 


5.17 


1.58 


21 


6.08 


1.15 


18 


5.19 


1.45 


23 


6.14 


L04 


2S 


5.19 


1.74 


24 


6.14 


0.98 


29 


5.20 


1,56 


30 


6.19 


1.18 


14 


6.24 


1.49 


32 


6.31 


l.Oi 


28 


5.35 


1.42 


12 


6.33 


0.08 



Grand Mean = 5.31 Range r= 2.76 Points 

S.D. = 0.76 Points 
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DISCRIMINANT The first quesllon at issue in this study was whether Jho 
FUNCTION four groups of respondents couW bo discriininaled by means 
ANALYSIS of their ratmgs of items on a questionnaire designed to do- 
scribe the structure of the objectives held for the teaching 
of drama. A hnear multiple discriminant function analysis of 
the item scores of all respondents on all Items was carried 
O'^t.^ Four patterns of responses to the 32 items were sta- 
tistically derived, and each respondent was assigned to one 
of these patterns on the basis of his responses. If it had been 
the case that the responses of all English teachers and of no 
one else had fallen into Pattern 1, and that the other three 
groups had been similarly perfectly discriminated, the analy- 
sis would liave yielded the following matrix: 



Statistically Derived Groups 





1 


2 


3 


4 


English teachers 


116 


0 


0 


0 


Drama teachers 


0 


21 


0 


0 


Actors 


0 


0 


48 


0 


Administrators 


0 


0 


0 


26 



In fact, the analysis yielded the matrix which Is given be- 
low in two forms: first, the number of respondents from each 
group assigned to each response pattern, then the percentage 
of the respondents from each group assigned to each pattern. 



Statistically Derived Groups 





J 


2 


3 


4 


N 


English teachers 


76 


13 


10 


17 


116 


Drama teachers 


0 


13 


3 


5 


21 


Actors 


5 


6 


31 


6 


48 


Administrators 


6 


2 


2 


17 


26 


Statistically Derived 


Groups 








1 


2 


3 


4 


% 


English teachers 


65.5 


11,2 


8.6 


14,7 


100.0 


Drama teachers 


0.0 


61.9 


14.3 


23.8 


100.0 


Actors 


10.4 


12.5 


64.6 


12.5 


100.0 


Administrators 


19.2 


7.7 


7.7 


65.4 


100.0 



FRir 



* See T. W» Anderson, IntrcducUon io muUiusrkte statisikal anoli/$is 
(New York: John Wiley, 1958), SccUons 6.7 and following. 
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The generalized MahalanobJj? D^squaro yielded by the 
analysis was 238.06; this staUstio may be used as a chl-squaro 
with, in this case, 96 degrees of freedom* The probability of 
the distribution in the above matrices occurring by chance is 
less than ono In 1000, so the four groups Indeed may bo dis- 
criminated by means of their responses to tlie questionnaire 
used In this study. 

Columns 1 to 4 In Table 2 summarise the group mean 
ratings on each of the 32 Items and give the group means 
over all items. Although the absolute ratings given to an item 
differ among groups, sometimes considerably^ there is a ten* 
dency for all groups to give similar ratings to an item rela- 
tive tc the other items. {Sec Table 5, below-) 
ANALYSIS OF Column 5 In Table 2 gives the F-ratlos derived from an 
VARIANCE^ analysis of variance of the differences among the ratings given 
to each item by the four groups. Column 6 in the same table 
^ve5 the level of significance of each F-rat(o, and an asterisk 
marks those values beyond the ,05 level of significance, a total 
of 10 cases. 

^In presenting the results of the one-way analysis <rf variance, in 
which group responses have been pooled across locations, wo are, in 
effect, disclaiming a desire to generalize beyond the group populations 
in ihe areas affected by the Educational Laboratory Theatre Profect. We 
bavo chosen io do this becai^se the data do not allow us to perform a 
sbraightforward analysis of variance by groups across locations, a pro- 
cedure which would have allowed us to pardtfon location effects, given 
a« a more conservative estimate of between-group differences^ and 
allowed us to suggest that the contrasts that were found were indeed 
typical of tho groups involved. But, as it happened, the schools in one 
of the Areas 5in)p]y do not have dram<i teachers, giving us one enipty 
cell; and the element of chance determining whether an administrator 
completed the questionnaire gave us a very unequal distribution of 
•dminisb-ators among locations, with the sm^Mest number unfortuitatcly 
occurring in the same Socation in which theru were no drama teachers. 

We were able to do a two-way analysis between English teachers and 
actors across the three locations. And we performed a two-way analysts 
of variance for all four groups across locations after estimating the 
missing data according to the method described In B« J* Winer, 
Stati$li€<il principles in experimental design (New York? McGraw-II?ll, 
1002), pp. 2;8 1-283. The results of these analyses (whid-i will be re- 
ported in full in CEMHEL's final report on the Educational Laboratory 
Theatre Project) lead us to the opinion that the betwcen-location effects 
are unimportant enough that the one-way between-groups analysis is 
legitimate, and, further, that the liberal estimate of betv^'ccn-group differ- 
ence given by this procedure desirable in the present Case for 
heuristic purpo6c«. 
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Tables 
Rotated Factor Loading of 
Nfaie Factors widi Elgcn Values Greater than 1.0 



Item 

Ma 


1 

JL 


A 
A 


o 


Factor No. 
4 5 6 


1 


ft 
o 


A 

V 


1 


.338 


»-.073 


-.032 


-.o41 


— 


-.403 


AAA 

.209 


AV t 

.254 


-.087 


2 


.698 


-.038 


.023 








.013 


.079 


-.157 


3 


.781 


.047 


-,066 


-.OOV 


— .IVO 


-.042 


.069 


.033 


-111 


4 


.778 


•-.065 


-.083 


-.220 


-.079 


.083 


-.091 


-.021 


.192 


5 


.748 


.226 


-.003 




.154 


-.loO 


AA 4 

.004 


,128 


.19S 


6 


.IW 


.096 


.032 


lit 

—.111 


/V7Q 


-.1\54 


-.016 


.768 


.055 


7 


•175 


.085 


-.025 


-.705 


.044 


1 CO 


-.180 


.121 


-.038 


8 


.184 


.082 


-.075 


-.612 


-.217 


-.266 


-.227 


.118 


-495 


9 


.4&7 


-J40 


-«028 


-.ouQ 




-.oo2 


-.018 


.112 


-.035 


10 


.354 


.058 


-.157 


-,lol 


A1 A 


.061 


-,497 


.409 


-.033 


11 


.121 


.198 


-.399 


-.505 


•14o 


.050 


-.418 


.069 


aw 


12 


.050 


.157 


-.369 


-.065 


-,198 


-,015 


-.588 


.095 


i65 


13 


.680 


.138 


-.072 


.021 


'-.143 


-.004 


-,336 


-.041 


-.on 


14 


.356 


.157 


-.201 


AAA 

-.002 


-.403 


-.056 


-.133 


.301 


.035 


15 


.103 


.112 


-.355 


-.135 


/Vies 

-,oy5 


-.470 


-.167 


.055 


-.139 


16 


.035 


.083 


-.781 


-.0^4 


-.109 


-.053 


-.130 


.120 


.096 


17 


.101 


.036 


-.547 


-.049 


-.112 


-.017 


-.107 


-.140 


.084 


IS 


.166 


,207 


-.714 


-.082 




-.371 


-,130 


-.192 


.033 


10 


.130 


.209 


-.600 


— .IfiOl 


-.401 


AM 

—.011 


.074 


-.145 


-.100 


20 


•-.149 


,003 


-.581 


-.099 


-.391 


-.263 


-.046 


.045 


.252 


21 


.043 


.167 


-.077 


-.690 


-.117 


.016 


-.014 


-.074 


Ml 






107 

. A V i 




-.108 


-.133 


-.731 


-.005 


»098 


,130 


23 


.004 


.A98 


-.061 


-.232 


.036 


-.371 


-!607 


-.104 


.174 


24 


.072 


.183 


-.178 


-.127 


-.140 


-.096 


-.212 


.032 


.699 


25 


-.008 


.288 


-.129 


-.643 


-.116 


-.m 


.333 


.006 


.303 


20 


.184 


.135 


-.036 


-.056 


-.595 


-.360 


-.233 


-.108 


.075 


27 


.241 


.115 


-.167 


-.082 


-.704 


-.036 


.023 


-.049 


.117 


2d 


J271 


-.011 


-.111 


-.057 


-.475 


-.229 


-.073 


-.487 


.039 


29 


.064 


.760 


-.091 


-.220 


-.210 


-.009 


-.041 


-.022 


-.200 


30 


.031 


.839 


-.065 


-.037 


,001 


-.082 


-.112 


.028 


.123 


31 


-.001 


.760 


-.240 


-.218 


-.059 


-.043 


-.002 


-.033 


.033 


32 


.119 


.747 


.001 


.008_a541 


-.079 


-.152 


,127 


.304 



% of variance 

11.7 9,3 8.8 7.8 7.1 7.0 6.5 4.3 3.9 
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PRINCIPAL 
COMPONENTS 
FACTOR 
ANALYSIS 



The ratings of all respondents to all Items were subjected 
to cv principal components factor analysis/ using a varimax 
rolalion. The rotated factor loadings for the nine factors with 
cigen values greater than LO are given in l*ab!o 3. These nine 
factors together account for 65.33% of the total variance. 

It was arbitrarily decided to include in any factor only 
those items which loaded .500 or higher on the factor. The 
Items in each factor meeting that criterion are listed below, by 
item number and key word. Each of the factors makes con- 
ceptual sense and was easily assigned a title."* Taken together, 
they reasonably approximate the a priori cfitegorios devised 
during the construction of the questionnaire. 

Faclor 1. Noncognllivc pcrsond dcvclopmetM 

2. Mo\'e gracefully 

3. Self-confidonco 

4. CooperaHo 1 

5. Creative activities 
13. Fluent speech 

Factor 2. Ethical growth 

29. Moral lessons 

30. Understand self 

31. Philosophy of life 

32. Tolerance 
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< Each of the factors now makes good sCDse. Bui, In some cases, the 
Jn elusion of items (hat are heaWly loaded on a factor* but below the 
.500 cut-off point, would create difficulties of interpretation, A good 
instance Is item 9 ("Locate talent"), which loads +.497 on Factor 1» 
which is otherwise composed of items having to do with "Noncognitivc 
personal development.*' Slmilftrly, the inclusion of item 28 ("Linguh- 
tics")> which loads +.475 on Factor 5 and —.487 on Factor 8, would 
complicate interpretation of tliose factors. On the other hand, there are 
instances la which the inclusion of a marf;inally loaded item would 
lend to strengthen our interpretation of a factor^ A case in point is 
item 15 ("Read as an actor does"), which loads -.476 on Factor 6 
and would, il included, buttress the conclusion that this factor has 
to do with the attainment of specifically theatrical skills. 

The decision to use the .500 loading as a criterion for including an 
item in a factor was made during the anal)'s{s of the data from the 
first half of the sample in June, 1068. As it turns out> the dccUion was a 
happy one, and wo ^vill stick by it while acknowledging that a st)me- 
what different set of (actors would have emerged if the criterion had 
been, say, .400. Additional analyses of those data are be£ng carried out, 
by the way, preparatory to relating this study to the result^ of the 
experiment with methods of leaching drama. The additional analyses 
will include an image factor anal)'sis to confirm the 'Veality'* of the 
factors that emerged from the principal con)ponents factor anal>'si$. 
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Table 4 

Comparison of Item'? Assigned to Eight 
A Priori Categories and Items Loading .500 or HJgher on 
Nino Factors 



Category Item 


1 


2 


3 


4 


6 


6 


7 


8 


9 


1 


8 
6 
10 
14 


.748 














.768 




2 


17 
18 
flO 
22 






-.547 
-.714 
-.581 






-.617 
-.731 








3 


12 
15 
16 
23 






-.781 








-.688 
-.607 








11 
21 
24 
25 








-.505 
-.600 

-.646 










.699 


6 


29 
30 
31 
32 




.760 
.839 
.760 
.747 
















6 


Z 
3 
4 
13 


.600 
.781 
.778 
.680 


















7 


1 
7 
8 
9 








-.706 
-.612 












8 

• 


19 
26 
27 
28 






-.600 




-.595 
-.704 
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Factor 3. Litcrartj knowledge 

le. Symbolism 

17* History of theatre 

18. Vocabulary 

IS. Composi'don 

20, Types of drama 
Factor 4» lmpT<mmcf\tc^ iaUe andhchaxtlot 

7. Theatregoers 

8. Behave at play 
IL Tasto in plays 

2L Taste in entertainment 

25. Distaste for bad 
Factor 6. Curtlculaf utiUtij 

26. Teach hlsto^ 

27. Creative writing 
Factor 6. TheairC'spedflc knowledge 

17. History of theatre 

22. Technical knowledge 
Factor 7. Transfer of skQls 

12. Critical skill 

23. Perceptive audience 
Factor 8- Enfoymettt 

6. Simply enjoy 
Factor 9. Art appreciation 

24. Appreciate art 

Table 4 compares the a priori categories with the factors. 
Factor 1, "Noncognitlve personal development," iuclude^ all 
four items from a priori category 6, "Pejfsonal and social bene- 
fits,*' and one item (5, "Fulfillment") which had origlnalty 
been construed as belonging in the Tntrinsic value** categoiy. 
Factor 2 corresponds exactly to a priori category 5, ^'Ethical 
growth.* Factor 3, 'Xiterary knowledge,^ includes thrco of 
the original four items from category 2, "Dramatic and liter- 
ary knowledge/ and also includes item 16 (''Symbolism'') and 
item 19 ("Composition'*), which had been placed in cate- 
gories 3, ^Literary skills,** and 8, "Curricular utility,^ respec- 
tively. Our respondents apparently distinguished matters spe- 
dfio to the literature class from those more common to the 
drama class. Two of the items of the latter sort from category 
2^iterrt 1^7 ('Hiitory of drama**) iind 22 ("Technical knowl- 
edge**) -together form a separate factor, 6. 

Factor 4, ''Improvement of taste and behavior,** includes 
items from a priori categories 4 and 7-"Appreciation and 
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DIFFERENCES 
AMONG CROUPS 
ON ITEMS 
WITHIN 
FACTORS 
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taslo" md "Benefits to Ihc llicatro and Uie arts.'* Tliesd itcim 
appear to have in common tho elements of improi>cm€nt ol 
taste and behavior, The two items from category 7 which do 
not load on any factor-item 1 (''Community dramatics**) and 
9 ('Locate talent") are certainty tho most Irivlal of the ob* 
jectiv^s and were so rated by tho respondents. Our reason for 
l^Nang grouped these Items with Item 7 ("Theatregoers**) and 
8 ("Behavo at play") in category 7 had, in part* to do with 
the element of pwcticaHty cott\mon to the items, as well as 
to their all being related to the Iheatro. But it seems upon re^ 
examination that our grouping was expedient rather than d is- 
ceming* and that the grouping represented In Factor 4 makes 
sounder sense. 

It is interesting that the fourth item from the Appreciation 
and taste" category-item 24 (**Appreclate art**)-falk out as 
the single-item Factor 9. Probably the term "art appreciation" 
has denotations and connotations that are so firmly estab- 
lished that the respondents inevitably would rate the item 
Independently of their ratings of the more narrowly dra- 
'0>atio or literary appreciation items with which It had been 
associated in the construction of the questionnaire. 

Item 6 ("Simply enjoy*') also constitutes a single-item fac- 
tor* 8. This was really no surprise; though we had often found 
expressed the Idea that drama should be done simply because 
It Is good, we had found it extremely difficult to collect a non* 
redundant pool of items for the a priori category 1, which we 
labeled Intrinsic value." It is probably the case that all the 
items which really belong in this categoiy are merely verbal 
variations on "because it is good.** 

Let us first dispose of the five weaker factors, 5 through 9. 
The groups did not differ significantly in their ratings of either 
of the single item factors, 8 and 9. Each group gave Item 6 
(Factor 8) a moderate rating and item 24 (Factor 9) a quite 
high one. Each of the two item factors contains one item 
which discriminated among groups and one which did not» In 
Factor 5, item 28 ('Teach histo^i) was rated rather high by 
actors and administrators/ lower by drama and English 
teachers (F3,^o7=3.73; P<,05). It is expected that English 
and drama teachers would not be overconcemed with teach- 
ing history; but it had been called to our attention earlier that 
while most teachers think history should bo taught so students 
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can uncicrstantl plays, most actors think plays arc a good way 
to teach hisloiy* 

In Factor 6, ''Thcatrc-spedfio knowledge," item S2 {'Tech- 
nical knowledge") was rated quite lew by everyone except the 
drama teachers, who gave it a moderate rating (Fs,20T=2.70i 
P<.03). 

In Factor 7, 'Transfer of skills/' item 23 ('Tcrceptlve audi- 
ence") was rated ve^y highly by everyone except, a bit sur* 
prisJngly the actors, who gave it a moderately high rating 
{Fa,207=3.06; P<.05). Very likely, the actors perceived that 

Figure I 

Comparison of Group Means, in Standard 
Score Form, on Items in Factor 1, "Noncognitivo Personal 
Development** 
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tho job of educating an audience is one that can only be 
done, ultimately, la tlie theatre Itself. 

Figures 1 Uirough 4 graphically Illustrate the vartaUohs 
among the four groups in their ratings of the Hems In the four 
strongest factors. In each of theso figures, the items are at 
ranged In order of the mean ratings given them by die EngUsK 
teachers. Means have been converted Into standard scores to 
compensate for the differences In overall means among groups. 
The significance level of the differences among the groups Is 
given beneath the number of each Item. 

The items in Factor 1^ "Noncognitive personal dovelop- 
menty** refer to outcomes that are attainable only if the stu-^ 

Figure 2 

C3omparison of Group Means, In Standard 
Score Form, on Items In Factor 4, ''Ethical Growth*' 
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dent participatos in dramatic activities-gracefulness, self- 
confidence, more fluent speech, cooperation. Obviously, these 
objectives would bo le^s than Important to one who conceived 
of drama primarily as a literary genre rather than as a physi- 
cal and oral activity, for ho would see the educational func- 
tion in regard to drama as studying it rather than doin^ it. Fig- 
ure 1 suggests that, to a much greater extent than the other 
groups, the English teachers so regard drama. 

The differences among the groups on all five items are sig- 
nificant, and in all cases the English teachers give the ilemS 
the lowest ratings. The differences among the other three 
groups in their ratings are nonsignificant. One inference that 
may be made Is that the English teachers do not see dramatic 
activity as of primary importance to the study of drama. 
(This attitude, if typical. Is probably a reflection of the 
teacher's self •definition of his role as English teacher, and it 
will certainly provide an obstacle to those current refottner^s 
who would like to see English teachers give a more central 
place in the English curriculum to dramatic activity.) 

Figure 2 compares the groups In their ratings of the items 
In Factor 2, "Ethical growth.** The differences among the 
groups arc significant on the three most highly rated items, 
with the English teachers in each case rating the objectives 
more highly than the other groups and being alone In rating 
the fourth ilem-29 "Moral lessons"-above the mean rating of 
all items. All differences among adors, drama teachers, and 
administrators are nonsignificant. 

Item 29 spcdfles a imj/ of using drama toward ethical 
ends ( drama provides moral lessons . . which the re- 
spondents may have perceived as embodying a naive or sim- 
plistic attitude toward drama and which possibly modified 
their approval of the latter part of the objective ("from which 
students can learn how to better order their own lives"). 

The objectives In this factor-tolerance, self-understanding, 
development of a philosophy of life, ordering one's o\vn life- 
are, of course, prominent in arguments In favcr of a liberal 
education, particularly one built around the literary classics. 
These objectives, also, unlike those in the other categories, 
have no special relationship to drama, except insofar as drama 
Is a branch of literature.^ ^ % 



511 iKould Also be noted thAt the$e "cthiol growth'^ ohjecUves are 
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Obviously^ one who bolloves that drama is In tho curricu- 
lum in Iho servlco of objccllvcs such as these is bound to pre- 
fcir a different sort of play-of primarily literary and philo- 
sophical merit, one that is '*teachable"-thftn a person whoso 
preference for a play is based on theatrical considerations. 
Further, Ihe person who most highly values these ethical ob- 
jcctlves may feel lllllo need to include theatre and dramatio 
activities, as distinct from dramatio literature, among the ex- 
periences his students must have in order to reap the benefits 
of a liberal education. 

The disparities revealed here between the values placed 
upon persenal social and ethical objectives by actors and 
English teachers may do a good deal to aid in an under* 
standing of the difficulties In communication bet\veen the 
theatre persou^el and the English teaching community that 
• have bothered most schooMhealre enterprises. 

Only two of the five items in Factor 3, ''Literary knowledge^ 
differentiate among the groups. The actors rate item 20 
(**Types of drama") considerably lower than the other groups, 
perhaps in fear of tho results of overemphasis upon the schol- 
arly trappings of drama, rather than upon the play itself. The 
actors agah), this time Joined by the administrator, also placo 
a lower value than the teachers upon item 16, which refers 



"^Intemar and long-rtoee. so thit In the vftit majority of cases i{ 
will be imposstblo for the teacher ever to knew th^il his efforts have 
conlrihuied to the attaCnmcnt o( the objective in question, thh wic-^w 
that the teacher who says he 1% t<?:.chlng primarily to allaln ethical ob- 
jGCtfve$ Is In the posIUons of ( I) operating accotdfng to a blind faith 
which can bo neither supported nor threatened by empirical evidence 
and (2) being quite unable to demonstrate to a skeptic ^ny necessary 
connection between either his ftibject matter or hfs methods and the 
effects he purports to t^o haviftg on hi$ student** One In this pesitiort 
ii likely, fir$t» to deny that proof oi! the ethJcal efficacy of great liter- 
ature is necessary/ and, second, to have little patience with anyone 
so perverse as to a^lc for such proof* 

What we would suggest^ at leAst tentatively and without singling out 
the English teachers for criticism (for there <s ample opportunity for 
self-deception in regard to the attainment of most of the goals valued 
by the olh^r groups )V is that value differences In regaid to objectives 
that faro matten of fMlh and dogma are likely to be extremely dis-^ 
ruptivo of commtinlcatlon, since such matters of beUcf firo deeply' 
involved with one^s perception o( himself and hSghly loaded with af* 
feet. Tho practical consequences of such differences, that is to say> may 
b<j greater than the statistical differences suggest. 
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Figures 
Comparison of Group Means, In 
Standard Score Form, on Ilcms in Factor 3, "Lileraiy 
Knowledge" 



8 ^ 




to students 'learning how to interpret symbolism." The di- 
cUomy here is not between the theatre and the schooh^ bu 
those who are keepers of the speciaUzed skiU of 
Uterary interpretation and Uiose who are not. _ 

Two of the five items in Factor 4. "Improvement of tas e 
and behavior." also discriminate among the groups, and iA 
b^?h cases it s the actors who diverge from the three groups 
S people. While the groups differed in the absolute 
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value Uiey placed upon the items, on each of the three factors 
Just considcfocl iKcre was a tendency for the groups to agree 
on tlie relativo importance of the items In a factor In the 
present case, however, the actors* ratings diverge from this 
pattern. 

Item 25, which three groups gave a moderate rating, reads» 
''to develop in students a distaste for the cheap and shoddy 
and sensational in art and literature/* This item was rated by 
the actors above only items 9 ("Locate talent") and 22 

Figure 4 

Comparison of Group Means, in Standard 
Score Form, on Items in Factor 4, ^'Improvement of Taste 
and Beliavior^' 
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(•^Technical knowledge") among the 32 items. Whether this 
discrepancy-the actors rated ihc Item at least a full point 
lower than any of the other groups-is attributable to their re- 
jection of drama being used for negative purposes, to their 
distrust of tlio effects upon students' reception of theatre or 
the conception of art implied in tho statement, or to some- 
thing else, cannot bo established from the data; but the di- 
vergence is thought-provoking. 

The actors differed most from the administrators in rating 
item 7 ('Theatregoers*'), although the difference is nonsig- 
nificant, with the actors understandably placing more value 
on the objective of getting students to become ps trons of the 
theatre. What may be surprising hero, considering that per- 
sonal interest is involved, is that the difference was not greater. 

The final contrast to bo considered is that on item 8, Wo had 
rather expected the school administrators to place liigh value 
upon deportment items such as this one, which reads, "to 
teach students how a mature theatregoer should behave at a 
play." But, although the administrators and drama teachers 
did rate this objective more highly than the actors or English 
teachers, it Js notable that all four groups rated it below their 
respective ricans. The low rating given tho objective by ac- 
tors and English teachers probably stems from the fact th^t 
the two groups agreed that the learning pf theatre behavior 
is largely a theatre rathoir than a classroom matter. 
DISCUSSION One niight continue to spin out speculations about why dif- 
ferences exist among the groups on particular items, for not 
all of the differences that were found have been discussed. 
But in the case of single items it is wiser not to go too far» 
since it is a common observation that changing the wording 
of an item even slightly may cause it to elicit quite different 
responses. 

One is on firmer ground dealing with responses to an en- 
tire Instrument or to a group of conceptually relatcvl items, 
such as tho factors we have discussed^ We would suggest that 
tho analyses reported abo\ e permit us to draw three conclu- 
sions with some confidence/ 

jE"*irst, the four groups studied do, as anticipated, differ in 
the values that they place Upon different types of objectives 
ostensibly attainable through drama or the study of drama. 
These differences in ribjectives seem to be related to different 
understandings of the manifestly ambiguous term dram. 
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Second, tlic groups arc most clearly discriminated by llujf 
responses to Iho items in Factors 1, "Noncognltivo personal 
development," and si, "Ethical growth.*' The English teachers j 
place signifloaittly lower values upon iho Factor 1 objccUvcs, | 
all of which presuppose slxidcnt engagement in dramatic Ac- ! 
Uvities, tlian do the actors and the other two youps of cd\5. t 
caters* From this it may bo inferred that the English teachers : 
think of drama as most importantly a verbal and literary mat. 
ler or, at leasts that they do not feel it is proper to give a grcnt 
deal of attention to the nonliterary dimensions of drama in the 
English classroom. 

The English teachers also placed significantly higher value 
than the other groups on the ethical or philosophical objec^ 
tivcs represented by the items in Factor 2, These objectives 
are among tlio traditional justifications for a literary education, 
and the valuing of them by the English teachers is consonant 
with the emphasis on drama as literature that was Inferred 
from the responses to items in Factor 1. 

If the expectation was that the interests and the trairvhig of 
English teachers would bo automaticaly congruent with the 
needs of the theatre, then it may be fair to say that the cholct^ 
of English teachers as the primary agents for integrating thea. 
tre into the curriculum ^vas naive. However, if the expectation 
was that the responsibility for preparing students for the 
theatre would force English teachers to examine their osni 
practices and to devise and try out new approaches to drama, 
that is another matter, And there Is considerable evidence | 
that, in many schools, the Educational Laboratory Theatre 
Project has indeed had the effect of broadening and enrichinfj 
the English curriculum and introducing new practices, sucli as 
Improvisation, which require a redefinition of the EngHsli 
teachers' traditional role. Whether these changes are wide- 
spread and deep enough to alter the structure of objectives 
held by English teachers will be the question at issue in a 
later replication of this study. • 

The third conclusion that may be drawn is that> despite the 
differences demonstrated in j:ggard to certain clusters of Iteins, j 
the four groups agree highly about the r^idHi)^ importanco o( i 
the educational objectives represented by the items on the 
questionnaire. The extent of their agreement is described l>elo\v 
In two ways. 

Table S shows the ranks assigned by each group to the 32 . 
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Tables 

Ranks Assigned to tlic Questionnaire 
Items by Each of the Four Groups of Respondents 



Item No. 


English 
teachers 


teachers 


Actort 


Admlnisbrators 


1 


30 


31 


27 


29 


2 


31 


29 


26 


22.5 


3 


16 


6 


11 


3.5 


4 


21 


8.5 


13 


13.5 


8 


10 


6 


1 


6.5 


6 


13 


23 


15 


18 


7 


17 


14.6 


10 


25 


8 


20 


18 


28 


20 


9 


32 


30 


32 


32 


10 


20 


28 


18 


21 


11 


0 


10 


i4 


10 


12 


3 


L5 


2 


1 


13 


12 


11 < 


3.S 


9 


14 


19 


13 


21 


16 


IS 


29 


32 


31 


30 


16 


11 


14,5 


23 


18 


17 


24 


21 


20 


225 


IS 


18 


21 


22 


18 


19 


23 


25 


25 


28 


20 


6 


6 


12 


ejd 


21 


7 


3* 


6 


35 


22 


28 


24 


30 


31 


23 


4 


1.5 


8 


2 


24 


5 


3JS 




8 


25 


14 


21 


29 


13.5 


26 


27 


26 


16 


24 


27 


25 


27 


19 


26 


28 


22 


17 


7 


12 


29 


15 


19 


24 


27 


30 


2 


12 


9 


11 


31 


8 


16 


17 


15 


32 


1 


8J6 


6 


5 
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items. When Kendairs coefficient of concordance W> cor- 
rected for tied ranks» is computed for these data, W « .86.^ W 
my bo used In calculating the average interoorrelalion be- 
tween groups,? « (nW - l)/(n - 1) ^ (4(,86) - 1)/(4 - I) 
« .81, a value ^vh^ch allows us to reiect tho hypothesis that 
tho four sets of ranks are independent, P<.01. 

A similar procedure, using tho mean ratings summarized In 
columns 1 to 4 in Table 2, utilizes analysis of variance to esti- 
mate the reliability of tho measoremcntt. The analysis of 
variance for those data are summarized in Table 6. 



Table 6 

Estimate of tho Reliability of the Measurements 



Source of variation 


SS 


ai 


MS 


Bfihvocn items 


B1.60 


31 


m 


\/Iihln items 


10.75 


66 


.u 


Between groups 


9.92 


3 


3.31 


Resldnfil 




©3 


.01 


Totftl 


62.35 


m 





The variation In column means among the groups (see 
Table 2) may bo taken to represent systematlo variations isx 
frame of referonco among the groups. Variations duo to framo 
of referonco should not bp considered a$ part of the error of 
measurement An estimate of reliability adjusted for thi$ sys- 
tematio variation may be obtained from 

t B between items " residual ^ 1 .66 - ,01 = qq 

* between items 1.66 

The reliability of a single rating for the adjusted data is givca 

by : : . 

ri« between items ^^^ wittdn items « 1.66- Jl ^.78, 

^ between items within items) ^-^^^ "^^ 

eSco SJegol, Vionparamirtc stalisiics for the bchaviotd icicncci 
(New yorfc-: XicGiaw^iiill, 1S56), pp. Tbo reader's attcndon 

is cd'Jed to SicgeVs warning (p. 238) that a "lifgh er s^g^lcant value 
of W docs mi mean lhal the ordcrings ob$€fv^ are ccrteci. \ . . It 
is possible that a variety of fudges can agree beca\ise all employ the 
*W6og* criterion.** For eiample, although all t):e groups rate Item 9 
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This is m approximation of tho ftverago IntcrcorrelaHon be- 
tween ratings given by pair? of groups^ 

In cither case. It is clcai* that tho significant mean differ- 
ences among tho ratings of tho four groups represent depar- 
tui'^s from a significant pattern of agreement among tho 
groups about tho relative importance of the educational ob- 
jectives represented on the questionnaire, Tho differences that 
discriminate among tho groups occur within a narrow range of 
high mean scoros {see Table 1) and between sets of ratings 
that are highly correlated (P < ,01). 
CONCLUSION Tho differences In objectives and values that have been 
described in this study as existing between English teachers 
and professional actors, as well as between these two groups 
and drama teachers and school administrators, are basic and 
important differences, of the sort that influence preferences, 
decisions, and behaviors. The clear distinction between the 
groups revealed by the discrim^tnant analysis, and the fact 
that the description of the differences among groups has 
evoked the shock of recognition froni readers familiar with 
the problems of school-theatre projects, suggest that the dif- 
ferences are Indeed functions o( the occupational groupings 
that were studied. If that is so, the differences are realities 
that must actively be taken into account by those planning 
educational programs Involving the cooperation of Englbh 
teachers and professional actors, and by educators contem- 
plating reforms which would require English teac lers to begin 
considering literature and language as basically dramatic In 
their natures. 

^ However^ the finding that the groups are generally In agree- 
ment about the relative importance of the various objectives 
for drama ^ves reason for expecting that collaboration be* 
tween the schools and the theatre may be rendered easier 
and more fruitful If the differences which inhibit communi- 
cation are honestly faced and frankly discussed. Inyestiga^ 
tlons such as the present one are Justified, ultimately^ by the 
practical usefulness of their results in facilitating such collab- 
oration. 



(^Lpcdte talent'') at p^n^^^ If die di-^ 

ierion Wai the social and p^y^hologtcal vv ell-being of students roctvUed 
Into school drarnatics, the hen^ wou!^ 
7 See the discussion In Winer, cp, citt pp. 124-li32. 
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The *'Placo of E>rama" QucsilonnaJre 

lUcse check one and fill in the opproprMe bl<^nk, 

. . . .School admlntslrator — Drama teacher 

... .English teacl)cr School 

. . .Repertory Company member Locabon 

Each of ibo sentences be!o>v ex^ircsses a purpose for the inclusfon of 
drama in secondary English cunlculum that has been advanoed In a 
published book, article, or curriculum guide. We would like to hiow 
what you, personaUy^ think of each of those suggested objectives. 

To record your Judgment of each statement, circle the s>'mbol to the 
light of tho statement that best expressed the strength of your agrc<s 
ment or disagreement with tho statement. The key bek)w explains how 
each symbol should bo Interpreted. 

Judge each item iudependently. Work fairly quickly and record your 
initial reaction to each statement. 

KEY 



SA (Strongly agree) . . . meonj — **This Is a very important reason 

and one that should guide the 
classroom conduct of all English 
teachers." 

A (Agree) means ^ . . ."This t$ an important reason, but 

probably not of primary Impor- 
tance In the average Boglish class* 
room." 



AB (Agree, with 

reservations) meonj — ''This (s a reasonable objective 

for inctudtng drama In the cur* 
riculum for some types of English 
dasses," 

NO (No opinion) means,.,. 

. DQ (Disagree, with 

qualificadons) . . , , ff^^ • . .**Thls b not ordinarily tu to- 

portant reason for including drama 
In the Cnglbh cuiriculum." 

t> (Disagree) means **Thls is not an an important rea 

ion for including drama In the 
Engkh ctarriculunv'^ 



SD (Strongly disagree) ..means. . /*ThIs is not a legitimate or defensi- 
ble reason for including drama In 
• the English cunriculum.** 
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Ar tmporlan^ reason for Incliuling 
tho drama in a high scfiool Hnglish 
class Is: 



1. to encoukage shidents to take part 
In community dramatics activities* 

2. to develop In students the capac- 
ity tot moving gracefully, easily, 
and expressively. 

3. that dramatic activities can help 
a student develop self-confidence. 

4. to develop in students the habfts 
of cooperation and teamwork. 

5. to engage students In fulfilling 
and creative activities, 

6. simply llial students enjoy dra- 
matic activities. 

7. to stimulate interest in the the- 
atre so that students will become 
regufar patrons of the professional 
theatre when they are adults, 

8. to teach students how a mature 
theatregoer should b&Save at a 
play. 

9. to locate student talent for school 
dramatic activities. 

iO. to bring hfe and movement into 
the classroom. 

21. to help students to grow Increas- 
ingly sophisticated in their selec- 
tion of plays to watch and read. 

llthat st\idy of the drama can de- 
velop the stiulents' abilities to deal 
critically with other forms of lit- 
erature, 

13. to extend the raiigOj flueocyi and 
effectiveness of student speech. 

14. that play acting In itself Is an 
aesthetic experience that no young 
person should miss. 




SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DO 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AK 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 


SA 


A 


AR 


NO 


DQ 


D 


SD 
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15. to develop In students tlio ability 
to read a play in tho way an actor 
or director reads it. 

16. to icaeh sLudcnti how to interpret 
symbolism as used in cerlain types 
of plays. 

17. (o givo students a thorough under- 
standing of tho history and do* 
velopmcnt of tho theatre. 

18. to give students a mastery of the 
critical vocabulary necessary to an 
Intelligent discussion of dramatic 
literature* 

19. that great dramas provide many 
excellent topics for composition 
assignments. 

20. to familiarize students with the 
different types of dramas-tragedy, 
comed/i farc«, melodramai and 
so on. 

fil.to improve th'j students' taste in 
entertainment. 

22. to acquaint the students witli tho 
technical aspects of theatrical pro* 
duction. 

23. to help students to learn bosv to 
become more perceptive members 
of tho audience at a play. 

24. to give students experiences that 
will enable then> to appreciate 
other great works of art. 

25. to develop in students a distaste 
for the cheap and shoddy and 
sensational In art and literature. 

26. that such study can help shsdents 
to understand European and 
American history more thorough- 
ly. 

27. that dramatic activities such as 
improvisation are excellent prep- 
aration for creative writing assign- 
menis. 

2$. that drama, and espedaily Shake- 
speare^ provides a wealtifi of ex- 
amples for study of language and 
linguistic change* 



SA A AR NO DQ D SD 
SA A AR NO DQ D SD 
SA A AR NO DQ D SD 

SA A AR NO DQ D SD 
SA A AR NO DQ D SD 

SA A AR NO D<J D SD 
SA A AR NO DQ D SD 

SA A AR NO DQ D SD 

SA A AR NO DQ D SD 

SA A AR NO DQ D SD 

SA A AR NO DQ D SD 

SA A AR NO DQ D SD 

SA A AR NO DQ D SD 

SA A AR NO DQ D £0 
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29. lhal d/ama provides moral lessons 
from which students can learn 
how to better order their own 
lives. 

30. to givo students a deeper under* 
standing of their own motives and 
of hiin^an nature In general* 

il. to help students develop a phJlos* 
ophy of life through contact with 
"tho best thoughts of the best 

32. that, by pcrcetving the world 
through the senses of persons un« 
like themselves, students wiU de- 
velop tolerance and a deeper un- 
derstanding of the human con- 
dition. 



SA A AR NO DQ D SD 
SA A AR NO DQ D SD 

SA A AR NO DQ.D SD 
SA A AR NO DQ D SD 



